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This bibliography has been compiled as part of a continuing series designed 



to make information on relevant dissertations available to users of the ERIC 
system. Monthly issues of Dissertation Abstracts InternQtional are reviewed in 
order to compile abstracts of dissertations on related topics, which thus 
become accessible in searches of the ERIC data base. Ordering information for 
the dissertations themselves is included at the end of the bibliography. 

Abstracts of the following dissertations are included in this collection: 



Anderson, Margaret Jones 

A STUDY OF THE RELATIONSHIP AMONG READING 
ACHILVEMENT, SELF-CONCEPT, AND BEHAVIOR 
PROBLEMS OF JUNIOR HIGH SCHOOL STUDENTS 
INSTRUCTED IN A CONTINUOUS-PROGRESS 
ELEMENTARY PROGRAM AND THOSE INSTRUCTED 
IN A TRADITIONAL ELEMENTARY PROGRAM 

Angle, Bernadette Dell'Arco 

THE RELATIONSHIP BETWEEN CHILDREN'S TELE- 
VIEWING AND THE VARIABLES OF READING ATTI- 
TUDE, READING ACHIEVEMENT, BOOK READING, 
AND IQ IN A SAMPLE OF FIFTH GRADE; CHILDREN 

Berrier, Hilda Ruth K. 

A STUDY TO ASSESS RELATIONSHIPS BETWEEN 
READING ACHIEVEMENT AND RETENTION OF PROSE 

Blackburn, Virginia Bernice j 

1 

A STUDY OF REMEDIAL READING STUDENTS: 
IDENTIFICATION, READING ACHIEVEMENT AND 
THE FOLLOW-UP OF A SELECT GROUP 

Burke, John Joseph, Jr. 

THE EFFECT OF CREATIVE DRAMATICS ON THE 
ATTITUDES AND READING ABILITIES OF 
SEVENTH GRADE STUDENTS 

Carlson, Dorothy Ellis 

A STUDY OF READING ACHIEVEMENT IN TERMS 
OF VARIOUS BACKGROUND FACTORS 

Chance, Carol Elaine 

THE EFFECTS OF FEEDBACK/CORRECTIVE 
PROCEDURES ON READING ACHIEVEMENT AND 
RETENTION 



Cor da, Elaine Papandrea 

A STUDY OF THE RELATIONSHIP BETWEEN 
TIME UTILIZATION DURING SUPPLEMENTARY 
READING INSTRUCTION OF EDUCATIONALLY 
DISADVANTAGED STUDENTS AND THE SUB- 
SEQUENT READING ACHIEVEMENT OF THE 
STUDENTS 

Dimick, Janice Marie Wirth 

EFFECT OF TEACHER SELF-CONCEPT ON 
PUPIL READING ACHIEVEMENT 

Eggett, Larry Nicholas 

THE RELATIONSHIP OF CARDIOVASCULAR 
FITNESS AND AGILITY MEASURES TO READING 
ACHIEVEMENT SCORES AND LETTER GRADES 
IN GRADES THREE AND FIVE 

Elder, Janet Arden Renfro 

HOW HIGH SCHOOL STUDENTS OF THREE LEVELS 
OF READING ACHIEVEMENT PERCEIVE THE 
READING PROCESS 

Funderburg, Craig Slaton 

A STUDY OF FIRST-GRADERS' READING 
ACHIEVEMENT AS A FUNCTION OF TEACHER- 
STUDENT EXPECTANCY 

Hansen, Carolyn Charlene 

THE EFFECTS OF FOCUSING ATTENTION TO 
RELEVANT FEATURES OF A READING TASK 
ON THE PERFORMANCE OF SECOND AND FOURTH 
GRADE LOW- ACHIEVING READERS 
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Helm, Es telle 



PevetOj Natalia LaVonne Brackin 



PIAGETIAN CO r \ ' ' N TASKS AND PRE- 
DICTORS OF F V ^E ACHIEVEMENT IN 
READING AND "S 

Higgins, Judith 

A COMPARATIVE STUL ■ WEEN THE READ- 
ING ACHIEVEMENT LEVLj. ^ OF STUDENTS IN 
A COMBINATION/UNGRADED CLASS AND STU- 
DENTS IN A GRADED PASS 

Huddles ton, Ervin L -'oy 

A COMPARATIVE STUD\ THE EFFECTIVENESS 
OF FOUR READING PROGRAMS AS THEY RELATE 
TO THE READING ACHIEVEMENT OF SELECTED 
MIDDLE SCHOOL STUDENTS 

James, Jean Roper 

CHILDREN'S ASSOCIATION WITH AN OLDER 
AFFILIATED FAMILY, READING ACHIEVEMENT, 
AND ATTITUDES TOWARD THE ELDERLY 

Johnson, Norma Ruth 

A COMPARISON OF SYNTACTIC WRITING MATURITY 
WITH READING ACHIEVEMENT 

Kingore, Bertha Wilhelm 

AN ETHNOGRAPHIC INVESTIGATION OF THE IN- 
FLUENCE OF THE HOME ENVIRONMENT ON THE 
DEVELOPING READING SKILLS OF FIRST GRADE 
CHILDREN 

Kochen, Cinda Lou 

RELATIONSHIPS AMONG HOME LITERARY ENVIRON- 
MENT, PARENTAL EDUCATIONAL LEVEL, INSTRUC- 
TIONAL METHOD, INTELLIGENCE, ETHNICITY, 
AND READING ACHIEVEMENT AT THE END OF 
FIRST GRADE 

Mitchell, Carolyn Ann 

DIFFERENTIAL EFFECTS OF HIGH AND LOW ACHIEVE- 
MENT ON ORAL CLASSROOM READING 



THE RELATIONSHIP OF BIORHYTHMS TO 
ACADEMIC PERFORMANCE IN READING 

Pfrimmer, Mary Ellen 

THE RELATIONSHIP OF METALINGUISTIC 
AWARENESS TO READING ACHIEVEMENT 

Rider, Wanda Lee Allender 

THE EFFECT OF VERBAL ANALOGY INSTRUC- 
TION ON THE READING ACHIEVEMENT OF 
SELECTED HIGH SCHOOL STUDENTS 

Rosser, Joan Douglas 

RELATIONSHIP OF READING SUPERVISION 
AND CHILDREN'S READING ACHIEVEMENT 

S chaffer, Constance Anu Comyns 

A STUDY OF THE RELATIONSHIPS BETWEEN 
STUDENT PERCEPTIONS OF ENVIRONMENTAL 
ROBUSTNESS AND MEASURES OF STUDENT 
READING ACHIEVK4ENT AND STUDENT SELF 
CONCEPT 

Scott, Anne Louise 

AN INVESTIGATION OF THE RELATIONSHIP 
OF PRESCHOOL TRAINING TO THE READING 
ACHIEVEMENT OF THIRD AND SIXTH-GRADE 
STUDENTS 

Squires, Margaret May 

A COMPARATIVE ANALYSIS OF THE RELATION- 
SHIP BETWEEN THE READING ACHIEVEMENT OF 
PROSPECTIVE TEACHERS AND THE READABILITY 
OF PROFESSIONAL LITERATURE 

Steiner, Evelyn Elaine 

ELEMENTARY SCHOOL STUDENTS' SEX-TYPED 
PERCEPTIONS OF READING AND THEIR 
RELATIONSHIP TO READING ACHIEVEMENT 
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Stewart, Thomas. J • 



THE EFFECTS OF USING EIGHTH GRADE HIGH- 
ACHIEVERS VERSUS EIGHTH GRADE LOW- 
ACHIEVERS AS TUTORS ON READING ACHIEVE-- 
MENT AlID ATTITUDE OF URBAN FOURTH GRADE 
STUDENTS 

TePoel, Donna Fuller 

THE INVESTIGATION OF PARENTAL ROLES 
DURING CHILDREN'S PRESCHOOL DEVELOPMENT 
AND THEIR READING ACHIEVEMENT IN THE 
INTERMEDIATE GRADES 

Vern, Lynda Gayle Horn 

THE RELATIONSHIP BETWEEN GAINS IN READING 
LEVEL Aim THE TEACHING OF PHONETIC AND 
STRUCTURAL ANALYSIS SKILLS AT THE COM- 
MUNITY COLLEGE LEVEL 

Webster, Bennie Marie 

AN INVESTIGATION OF LOCUS OF CONTROL A^TO 
READING-ACHIEVEMENT LEVELS OF SELECTED 
COLLEGE FRESHMAN STUDENTS 
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A STUDY OF THE RELATIONSHIP AMONG READING 
ACHIEVEMENT, SELF-CONCEPT, AND BEHAMOR PROBLEMS 
OF JUNIOR HIGH SCHOOL STUDENTS INSTOUCTED IS A 
CONTINXOUS PROGRESS ELEMENTARY PROGRAM AND 
THOSE INSTRUCTED IN A TR^^DITIONAL ELEMENTARY 
PROGR-AM Order No. 81098S8 

iXNDERSON, Margaret Jones. Ph.D. University of Southern Mississippi, 
1980. nSpp. 

Purpose of the Study. The purpose of this study was lo examine possible 
differences among self-concepi, reported student misbeha\ior, and reading 
aduevement of junior high school students previously instructed in a 
continuous-progress elementary school program and junior high school 
Students previously instructed in a traditional elementary school program m 
a selected parish in Louisiana. . ^ • u.u ^ 

Procedure The sample was composed of seventh- and eighth-grade 
students at a selected junior high school in Louisiana who had previously 
attended both fifth and sixth grade at either a specified continuous- progress 
elementary school or a specified traditional elementary school withm the 
parish. 

Scores from the reading subtest of the Science Research Associa'ves 
(SRA) Achievement Tests were used to determine the reading achievement 
levels of the subjects. The Coopersmith Self-tsteem Inventory was used to 
determine the self-concept scores of the subjects. A discipline log 
maintained by the school's administrator was used to idennfy those subjects 
who had had discipline problems requiring adminisuanve acnon. The data 
were analyzed using the statistical techniques of analysis of variance and 
regression. The minimum rejection level was established at .05. 

/?csw/fs: The following results were obtained: (a) A significant 
difference was found between reading achievement scores of the two 
groups of eighth-grade subjects, (b) A significant difference was found 
between reading achievement scores from 1976-77 to 1977-78 for the two 
groups of seventh-grade subjects, (c) No significant difference between 
reading achievement scores for the two groups of seventh-gr.de subjects or 
between the two groups of eighth-grade subjecu- vas found, (d) No 
significant difference between reading achievenr.ent scores from 1^76-77 to 
1977-78 for the two groups of eighth-grade subjects was found, (e) No 
significant difference was found between the reading achievement scores 
from 1977-78 to 1978-79 for the two groups of seventh-grade ^bjects or 
between the two groups of eighth-grade subjects. (0 No significant 
difference v.as found between the self-concept scores of the two groups of 
seventh-grade subjects or between the two groups of eighth-grade subjects, 
(ff) No significant relationship was fouwd between self-concept scores and 
reading achievement scores for the two groups of seventh grade subjects or 
between the two groups of eighth-grade subjects, (h) Over a 4-month 
period no significant change was noted between the two groups of seventh- 
grade subjects or between the two groups of eighth-grade subjects, (i) The 
frequency of behasior problems was not significantly different between the 
two groups of seventh-grade subjects or between the two groups of eighth- 
grade subjects. ^ , / V V' • -C 
Co/ic/uJ/on5. The major conclusions are as follows: (a) No significant 

difference was established between the reading achievement scores of the 
two groups of seventh graders: however, a significant difference was noted 
at the eighth-grade level with the uaditional group sconng significanUy 
higher Therefore, it may be concluded that some variable or variables 
othpr than school organizational structure or self-concept may have 
SignificanUy affected the eighth-grade traditional students' reading 
achievement scores, (b) Based upon reported results, it may be concluded 
that the organizational structure of the specified elementary school hao no 
statistically significant effect upon the students' scores on the reported self- 
concept scale or upon the frequency of behavior problems encountered by 
students now attending this particular traditional junior high school. 



THE RELATIONSHIP BETVNT:EN CHILDREVS TELEVIEWING 
AND THE V.\RIABLES OF REAOLNG ATTITUDE, READING 
ACHIEVEMENT, BOOK RE.\DEn'G. .AND IQ IN A SAMPLE OF 
FIFTH GR\DR CHILDREN Order No. 8102796 

Angle, BernTlDETTE Dell'Arco. Ph.D. 77je University of Akron, 1981. 
275pp.' 

One-hundred and forty-thrae fifth graders were the subjects of this 
study to determine a relationship between extensive tele\iewing. reading 
attitude, reading achievement, amount of book reading, and IQ. It was 
found tiiat the average viewing time per week was 26.8 hours and the 
average reading time was 8.1 hours per week. Television exceeded reading 
by more than three hours for every one hour of reading time. The average 
reading attitude score on the Estes was S1.4 or high positive. 

The results of the analysis of the data from this study indicate thit there 
is a negative relationship between students' attitude toward reading and the 
amount of televiewing. There was a high positive relationship between 
attitude toward reading time and amount of leisure reading. Results suggest 
that attitude plays a significant role in a child's desire to read and extensive 
viewing has a negative relationship toward reading. The author concludes 
that not all television is haimfijl for children; however, quantity and quality 
should be carefully guided by parents or guardians in the home. Since an 
overall preference for viewing over reading was obvious with the students 
in this study, parents and teachers have the responsibility to nurture 
positive attitudes toward reading from a very young age and encourage 
children to thoughtfully and discriminately balance both mediums. 



A STUDY TO ASSESS RELATIONSHIPS BETWEEN READCSG 
ACHIEVEMENT AND RETENTION OF PROSE Order No. 8109339 
Rerrier, Hilda. Ruth K., Ed.D. North Texas State University, 1980. 
86pp. 

This investigation was concerned with whether linguistic competence 
with printed material is related to the retention of information contained in 
prose passages of high readability. The specific purpose of the study was to 
investigate relationships between linguistic competence and free r«nll, 
immediate, delayed, and practiced, after the reading of a passage of high 
readability. 

In a re\iew of related literature, indications were found that linguistic 
competence could be expressed by test scores of reading achievement 
Therefore, in this study linguistic competence was operationally defined by 
scores of literal and inferential reading comprehension In a second analysis 
of the data, vocabulary scores were used also. Subjects for the two analyses 
were seventh grade students who scored either very high or very low in tests 
of tiiese reading skills. 

In a pilot study of recall procedures, no significant differences were 
found between oral recall and written recall. Therefore, in this study, free 
recall was measured by the written method because of comparative ease of 
administration. 

For objective evaluation of the recall protocols, a criterion was prepared 
by listing a prepositional representation o f the text base of the test passage. 
The subjects' recall protocols were assessed by comparison to this criterion. 
Scores were then analyzed in a 2 (high and low achievement) x 3 
(immediate, delayed, and practiced recall) analysis of variance procedure. 

Results of this study indicated that high reading achievers performed 
significanUy higher than low reading achievers in all iliree recall treatments. 
Further, when the recall treatments were compared, results indicated that 
immediate recall was significantiy higher and delayed recall significantiy 
lower than practiced recall. 

In the second analysis of the recall of more stringentiy selected subjects, 
an interaction was found. Seleahigh achievers, while scoring higher than 
the high achievers in the first analysis in immediate and practiced recall, 
scored lower in delayed recall. Further, select low achievers, while scoring 
lower than the low achievers in the first analysis in immediate and practiced 
recall, scored higher in delayed recall. Caution is urged in the interpretation 
of the results of the second analysis because of the extremely small cell 
sizes. 
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This investigation found ihat: (1) there is a relationship^ between 
memory and linguistic competence; (2) intervening events before recall 
result in a significant decrease in retention for both high and low reading 
achievers; (3) similar memory patterns for high and low achievers s^cm to 
diverge as achievement levels approach extremes. The greater the 
difference in reading achievement, the greater appears to be the difference 
in memory for immediate and practiced recall, while delayed recall appears 
to be less affected by achievement differences. This investigation further 
found that (4) the real difference between achievement levels might be in 
acquisition of information or in short-term memory rather than in long- 
term memory, and (5) very high achieving readers niay habitually rehearse 
ajfler reading and very low achieving readers may fail to make substantial 
gains from practice. 



A STUDY OF REMEDIAL RE\DING STUDEiNTS: 
IDENTIFICATION, READING ACHIEVEMENT AND THE 
FOLLOW-UP OF A SELECT GROUP Order No. 8103279 

BiACKBiRN, Virginia Bermce, Ed.D. Oklahoma State University, 1980. 
95pp. 

Scope of Study. In recent years, emphasis has been placed on the 
reading abUity of students in the public school system. This descnpuve 
study examines the time and methods of identification, remediaoon 
procedures and reading achievement of elementary students classified as 
disabled readers within an Oklahoma school district. The reading progress 
of a select number of these students, examined after a three -year penod, 
included comparison of reading scores to expeaed reading scores, 
comparison of oral to silent reading level, and identificauon oi strengths 
and weaknesses in reading. During the study, the teachers' and parents 
opinions of the reading progress of the select number of students v/ere 

^^^Findinzs and Conclusions. The children with high-risk reading disabiUty 
were not identified by a reaainess test and only 20 percent were identified 
as potentially disabled readers by teacher observation. Retention as a 
measure of remediation was not ^ effective school procedure for these 
children with reading difficulties. Prescriptive textbooks used within the 
structure of the classroom did not bring the disabled readi ng student up to 
reading expectancy. Seventy-five percent of the students showed positive 
growth of a year or more after a year of remedial reading inaction. 

After three years, the disabled reading students usually showed an 
increase in the disaepancy between the reading score and the expected 
reading score. The oral reading comprehension was found to be higher than 
silent reading comprehension, and the disabled reading student showed 
little difference in identification of words recognized in isolation or in 
context Teachers were found to be more accurate than parents in 
assessment of students' reading ability. The parent was not usually an 
effective predictor of the disabled reading student's potential reading 
ability. 



THE EFFECT OF CREATTVT DRAAUTICS ON THE 
ATmUDES AND READING ABILmES OF SEVTNTH GRADE 
STUDENTS Order Na8il2054 

BimKE, John Joseph. Jr., Ph.D. Michigan State University, 1980. 104pp. 

The purpose of this study was to determine whether or not creative 
dramatics could affect positive changes on the reading abilities and self- 
concepts of seventh graders. ^ A .U 

The method of the study included two testing groups. Group A was the 
CTeative dramatics group. Group B received reading instnicuon through the 
laboratory program. The researcher met with Group A for fifty mmutes 
each Mondav and Tuesday for one academic year. Their program was 
divided into 'four parts. The first lessons were developmental exercises 
consisting mainly of theatre games. This unit was designed to estabhsh a 
rap port with tiie students, give them the personal confidence, and the 
necessary skills for future creative dramatics development Lmt II was on 
Aesop's Fables Unit III was on selected stories of Robin /footi and Umt IV 
was on Beowulf, Many of the school system's published reading 
comprehension skill objectives were incorporated into each lesson^ ,{ffii 



the reading ability of each student was determined by the Reading 
Ability Scale of the Stanford Achievement Test. The attitudes of each 
student were measured by the nine sub-scales of tiie Student Perception, 
Expectation, and Evaluation Sur>ey (Intermediate Form). The pretest of 
each test was used to veri5' that Group A and B were not significantly 
different at the outset of the experiment The post-tests were used to 
determine whether or not there was a significant difference between the 
reading ability and attitudes of the groups after the u-eatment period. 

The data were submitted to multivariate analyses of variance. The 
comparison of the creative dramatics treaunent group with the Middle 
Cities Reading Inventory group on all measures did not >ield scores vnth 
any statistically significant difference. Positive changes in the students* 
reading abilities and self-concepts did, however, take place and are 
documented by the observations of the researcher. Several detailed 
accounts of personal obser>'3ticns and interactions with the students by the 
researcher are included in the s.ndy. 

The Middle Cities Reading Inventoo' was a costly and elaborate 
approach to teaching reading. The aeative dramatics approach cost only a 
few dollars and was designed so that any teacher in any class could have 
used the method At the end o f the study the tests showed that both groups 
had essentially achieved the same results. This is at least economically 
significant as the creative dramatics approach was so much less expensive. 

As a result of these economic factors and the observations of the 
researcher, funher research in this area is warranted. Many suggestions for 
such research are given in rhe last chapter of this study. 



A STLDY OF RE.AJ)CSG ACHIEVE.MENT n< TERMS OF 
VARIOUS B\CKGROL*ND F.\CTORS Order No. 8103616 

Carlson, Dorothy Fi J is, Ed.D. The Louisiana State University and 
Agricultural and Mechanical CoL, 19^0, 145pp. Supervisor: Professor 
Martha C. Cheek 

This study was designed to evaluate reading achievement in terms of 
treatment, (direct concept teaching) and non- treatment, controlling for 
socioeconomic group, preschool attendance and the level of maternal 
education. The study population was composed of 117 children in six 
kindergarten clisses in six schools in East Baton Rouge Parish, Louisiana. 
Two schools were chosen at each socioeconomic level to allow for a 
treatment school and a control school. One class was used at each school. 
Schools representing the low, middle and high levels were determined by 
the percentage of children recei\ing free lunch at the school. Schools 
classified as high level had less than 10 percent of their population receiving 
free lunch. Schools classified as middle level had between 45 and 60 percent 
of their children receiving free lunch. Schools classified as low each had 
over 90 percent of their population receiving free lunch. In addition, school 
records were used to determine whether the child had attended preschool 
and 'Afhether the mother had completed high school or had post high school 
education. 

Instnimenrs used in the study were the Boehm Test of Basic Concepts, 
Form B and the Meu-opoliian Readiness Test, Level II. Form P, Pre- 
Reading Composite. 

Five hypotheses were tested: (1) There is no significant difference 
between the means of the u-eaunent group a:.d the means of the contiol 
group on the Boehm Test (2) There is no significant difference between 
the means of the u-eatment group and the means of the control group on 
the MRT. (3) There is no significant relationship between the scores of the 
Boehm Test and the MRT among classes and between groups. (4) There is 
no significant relationship between the level of maternal education and 
scores on the Boehm Test for the treatment group and the control group. 
(5) There is no significant relationship between preschool attendance and 
scores on the Boehm Test 

Acceptance or rejection of the hypothesis depended upon 
socioeconomic group. Hypothesis 1 was accepted at the high socioeconomic 
level but rejeaed at the low and middle level. Hypothesis 2 was rejected at 
the high level but accepted at the low and middle level. Hypothesis 3 was 
rejected for all treatment classes and the middle level control class but 
accepted for the low and high control classes. Hypothesis 4 and 5 were 
accepted. 

Conclusions of the study were: (1) Direa concept instruction in the 
concepts of space, quantity and lime is effective in raising the scores of 
children on a concept test of these measures. (2) There is a positive 
relationship between direct concept instruction and reading achievement. 
(3) Concept instruction using manipulatives is effective. (4) There is some 
relationship between the level of maternal education and concept 
achievement of the child. (5) Preschool attendance has no measurable 
« effect on concept knowledge of the child. 



ERIC 



THE EFFECTS OF FEEDBACK/CORRECnA'E PROCEDURES ON 
RE.U3I>:G achievement and retention Order, No. 8028008 
Ch*. sa=. Carol Elainh, Ed.D. University of New Orleans. 1980. 109pp. 

This study invesiigated the effects of feedback/correction procedures on 
reading achievement and retention. 

Answers to the follov/.i'.g questions were sought: Will there be a 
significant difference between the average reading achievement scores of the 
mastery learning group and the control group on the initial posnest? Will 
the three levels of ability to understand instruction and the two ryp^es of 
instruction have a significant interaction effect on the average reading 
achievement scores on the initial posttest? Will there be a significant 
difference between the average reading achievement scores of the mastery 
learning group and the control group on the delayed posttest? Will the three 
levels of ability to understand instruction and the two types of instruction 
have a significant interaction effect on the average reading achievement 
scores on the delayed posttest? 

The population v/as defined as 126 blaclc students enrolled in reading 
classes at an inner-city, pjblic junior high schrol Sixty-nine subjects were 
randomly selected from the population. 

From their icores on the Short Form Tesi of Academic Aptitude, 1978, 
•ihe 69 subjects were placed into high, average, and low ability levels. 
Subjects were randomly assigned to experimental or control treatment 
groups. Experimental subjects received formative tests and correctives after 
each objective. Formative lestsand correttives constituted the 
feedback/correction procedure. 

Upon completion of the instructional unit, subjects were given the 
Comprehension section of the Gates Mac-Ginicie Reading Tests, Level D, 
Form L This was used as a measure of reading achievement Five weeks 
after the initial posaest, an alternate form of the test was administered as a 
mtasu re 0 f reie nii 0 n . 

Four research hypotheses were derived from the research questions and 
were stated in null form. Two analyses of variance were computed, and the 
null hypotheses were tested at the .05 level of significance. 
The findings of this study were as follows: 
There was no significant difference between the average reading 
achievement scores of the mastery learning group and the control group on 
the initial posttest 

There was no significant interaction effect between the three levels of 
iibility to understand instruction and the two types of instruction on the 
average reading achievement scores on the initial posttest 

There was no significant difference between the average reading 
achievement scores of the mastery learning group and the control group on 
the delayed posttest 

There was no significant interaction effect between the three levels of 
ability to understand instruction and the two t>'pes of instruction on the 
average reading achievement scores on the delayed posaest 



A STUDY OF THE RELATIO.SSHIP BETWEEN TIME 
tnTLIZATION DURLVG SUPPLEMENTARY READING 
INSTRUCTION OF EDUCATIONALLY DISADVANTAGED 
STUT)E.NTS A.ND THE SU-BSEQUENT RE.\DING ACHIEVEMENT 
OF THE STLDFNTS Order No. 8106823 

C0RX>A, EiAiNH Papandrpa, Ph.D. Georgia State University - College of 
Education,\%0 123pp. 

Purpose The purpose of this exploratory study was to examine the 
relationship between various teacher/student behaviors during 
supplemenuuy reading instruction of educationally disadvantaged students 
and the subsequent reading achievement of the students. 

Methods and Procedures. Two trained observers recorded the classroorri 
behaviors of 26 Title I reading teachers and their students who were 
reading at least two years below grade placement These behaviors were 
recorded on two separate occasions using the Time Schedule. A six-month 
interval occurred between pretesting and posttesting of the students on the 
California Achievement Test in accordance with the RMC Corporation 
reporting system used by Title I. 

Various combinations of categories on the Time Schedule y^tTt 
correlated with student achievement by Pearson Product-Moment 
correlations and stepwise multiple regression procedures. Reading 
achievement was measured by both group gain and by individual gain. 
O 
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Results of the Study. Ttiec3iitzones on the r/meScAcJu/f classified as 
time-in behaviors weie not related to either measure of student 
achievement at the .05 level of significance. There was no significant 
difference between either report of student achievement at the .05 level of 
confidence. No individual categories of behavior correlated with group 
reading achievement at the .01 level of confidence. In addition, the 
categories comprising verbal interapon activities were not related to group 
reading achievement at the .05 level of confidence. 

Conclusions. Neither the total lime-in behavior, nor the individual 
categories of behavior, nor the verbal interaction activities of educationally 
disadvantaged students and their teachers seem lo be directly related to the 
subsequent reading achievt.-nent of the students. The implications for 
further research suggest that either motivational factors or the 
appropriateness of the instruction may be more directly related to the 
student reading achievement of educationally disadvantaged students. This 
implication is suggested by the negative correlations of some time-in 
behaviors and the positive correlations of some time-out behaviors with 
group reading achievement Although these correlations are not significant, 
they do provide direction into fruitful areas for future research. 



EFFECT OF TEACHER SELF-CONCEPT ON PUPEL READING 
ACHIEVEMENT Order No. 8105153 

DiMiCK, Jakice Marie W'RTH, Ed.D. Ball State University. 19%0. 101pp. 
Chairman: Dr. DonoVan Lumpkin 

The purpose of the study was to investigate relationships between 
teacher self-concept and pupil reading achievement at the fiist and second 
grade levels. Research has verified the relationship between teacher self- 
concept and pupil self-concept as well as between pupil self-concept and 
reading achievement A logical extension would seem to be that teacher 
self-concept is related to pupil reading achievement However, this 
assumption does not appear to have been thoroughly investigated This 
study was designed to ihvestigaie that relationship. 

The subjects included 275 pupils and the thirty-two teac±iers to whom 
these pupils were assigned in first and second grades. The sample was 
drawn from four elementary schools in a large midwestem dty. Criteria for 
selection of schools included random assignment of pupils lo both first and 
second grade self-contained classrooms during the 1977-78 and 1978-79 
school yean. 

Instruments employed in the study included the Index of Adjustment 
and K^>/uer administered to assess global self-concept of teadiers. The 
discrepancy score (Self-Ideal SelQ was used as a basis for classifying 
teachers into groupings designating range of discrepancy from minimal to 
maximal. The SRA Assessment Survey Achievement Series, administered to 
pupils as part of the regular testing programs within the school corporation, 
provided the data on reading achievement 

After teacher discrepancy scores were computed, rank ordered, and 
subdivided into three sections for each grade, these were designated as 
minimal discrepancy score (Mi DS). medium discreparicy score (Me DS), 
or maximal discrepancy score (Mx DS). Nine groups representing the nine 
possible combinations of teachers grouped by discrepancy scores were 
devised. The reading adiievement scores obtained by pupils at the end of 
second grade were th en placed into the appropriate groups based on the 
designations of their first and second grade teachers. Mean reading 
achievement scores and standard deviations for pupils in eadi group were 
computed. 

The following null hypotheses were tested: (1) No significant 
relationships exist between teacher self-concept and pupil reading 
achievement when pupils are identified on the basis of assignment in first 
and second grades to teachers manifesting varying degrees of discrepancy 
between self-concept and ideal self-concept (2) No significant differences 
exist in the reading achievement of pupils having had either a first or 
second grade Mi DS teacher and pupils who did not (3) No significant 
differences exist in the reading achievement of pupils having had either a 
first or second grade Mx DS teacherand pupils who did not (4) No 
significant differences exist in the reading achievement of pupils having had 
a Mi DS first grade teacher and pupils who did not 

A one-way analysis of variance technique comparing the differences of 
the means within and between groups was employed. No significant 
differences were found. Therefore, none of tiie four null hypotheses was 
rejected. 
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The most obvious conclusion to be drawn was that teacher self-concept, 
when assessed by the lA V which provides a global measure, revealed no 
significant relationship to pupil reading achievement However, it is 
possible that several dimensions of self-concept exist and variables 
demonstrated in the classroom may not have been adequately measured by 

the self-concept instrument. Also, it is possible that the self-concepts of 
other, more significant adults such as parents exen a greater influence on 
children's reading achievement than the self-concept of the teacher. It was 
recommended that further studies be conducted to investigate these 
implications. 



THE RELATIONSHIP OF CARDIOVASCULAR FITNESS AND 
AGILITY MFJ^SLTIES TO RLUDING ACHIEVEMILNT SCORES 
AND LETTER GRADES LN GR,\DES THREE AND FIVE 

Order No. 8104337 

Eccm, Larky Nicholas, Ed.D. Texas Woman's University, 1980. 
156pp. 

Pu, pose of the Study. The purpose of this study was to determine (1) if. 
in fact, there is a significant statistical relationship between the physical 
fitness of elementary school children and their reading achievement and 
(2) if so, to determine whether such a relationship holds constant across 
varying ages and differe nt dimensions of physical fitness such as fine motor 
skills, gross motor development, and basic physiological functioning. 

Procedure. A'sample of 180 elementary students in grades three and five 
was drawn from two middle class suburban schools and tested. Two 
measures of physical fitness were obtained: (1) Cardiovascular Fitness Test 
for Elementary School Children and (2) Illinois Test of Agility. One 
measure of the teacher's perceptions of physical stereotypes was obtained 
from the Rutgers Social Attribute Inventory. The effects of IQ and socio- 
economic status were paitialed out of the statistical analyses of effects on 
reading achievement and letter grades through the use of co-variance 
procedures. 

Findings. The study revealed that a relationship between agility and 
reading letter grades exists but that it has a small direct influence. Its 
influence is enhanced when a measure of the effects of teacher perception 
upon agility is included in the analysis. Further, the direction of its - 
influence is reversed by adding the interaction terms. 

Conclusions. (1) IQ was significantly correlated ^^^th reading 
achievement scores. (2) Socio-economic status was not significantly 
correlated with reading achievement scores. (3) Cardiovascular fitness was 
not significantly correlated with reading achievement scores. (4) Agility 
fitness was not significantly correlated with reading achievement scores. 
(5) IQ and socio-economic status were not significantly correlated with 
reading letter grade. (6) Cardiovascular fitness was not significantly 
correlated v^ith reading letter grade although it closely approached 
significance. (7) Agility was significantly correlated with reading letter 
grade (8) There was a significant relationship between cardiovascular and 
agility test scores. (9) There was no significant relationship of the stude*'* 
cardiovascular fitness scores and their reading achievement scores with 
increased grade level. (10) There was a significant relationship of the 
student agility scores and their reading achievement scores v-ith increased 
grade level. (11) There was no significant difference between agility or 
cardiovascular scores as relating to reading achievement scores for either 
grade three or grade five. (12) There was no significant difference between 
agility or cardiovascular scores as relating to reading achievement scores for 
either grade three or grade five. (13) IQ is the best predictor of reading 
letter grade and agility is a close second. 



HOW HIGH SCHOOL STLT)LNTS OF THREE LE\'ELS OF 
READING ACHIEVEMENT PERCEFV'E THE READING PROCESS 

Order No. 8104338 

Elder, Ja.vet Arden Rekfro. Ph.D. Texas Woman s University, 1980. 
273pp. 

The purposes of this study were to investigate (a) how ninth graders of 
three levels of reading achievement perceive the reading process, (b) the 
within-group and within-subject consistency of the infomiation elicited oy 
the four data-gathering instruments, and (c) subjects' instructional models 
of reading. 

On the basis of a standardized reading test score and teacher judgment, 
five subjects were selected at each of three reading levels: low (3.5 to 4.9). 
middle (6.5 to 7.9), and high (8.5 to 10.9). AU 15 subjects were enroDed in a 
large, urban high school, spoke English as their first language, and 
p assessed normal or above-average intelleaual ability, according to test 
scores in their cumulative records. Both sexes and three ethnic groups 
(Anglo. Black, and Me.xican- American) were represented in the sample. 

Four instruments (an Open-Ended Interview, a Forced-Choice 
Questionnaire. Silent Reading Task Cards, and Oral Reading Task Cards) 
were used to gather data. The Interview and (Questionnaire were developed 
firom the Burke Reading Inventory, modified after pilot testing. The 
Questionnaire, a printed form of the Interview, contained a decoding- 
focusedand meaning- focused response for each question. The subject, 
following along as the examiner read aloud, selected the response which 
better represented his/her beliefs. Two concrete tasks were also used to sec 
if infonmtion consistent with stated perceptions was elicited. The Silent 
Reading Task Cards (SRTC) and Oral Reading Task Cards (ORTQ 
consisted, respectively, of an Intact or Corrected passage and four passages 
altered linguistically to reduce meaningftjlness to varying degrees. Subjects 
were asked to decide whether each SRTC was "readable" and to explain 
why (not). They were asked to evaluate the taped oral reading of each 
ORTC (after following along on an unaltered, printed version), to explain 
their rating and tell whether the reader had comprehended what had been 
icad. The SRTC was based on a task Canney and Winograd developed: the 
researcher developed the ORTC. Some data were analyzed statistically 
using one-u'ay ANO VAs. Duncan Multiple Range tests, a ^test, and chi- 
squaie tests of independence. The remainder was analyzed and reponcd 
descriptively. 

Findings of the study revealed that-{a) there was a relationship between 
subjects' reading levels and their perceptions of the reading process. The 
three groups conceptualized the reading process differently from each 
other: the low group perceived it primarily as a decoding process; the 
middle group viewed it as both a decoding and comprehending process; the 
high group conceptualized it as a meaning-getting process. The low readers 
indicated that they used fewer and less flexible strategies and were more 
dep^jndent upon external help (from a teacher, parent, etc.) than did the 
other groups The low readers believed that the main difference between 
them and "good" readers was that the good readers could decode more 

rapidly and/or accurately. The ability to e.itlu:;te accurately the 

comprehensibility of written material and to assess correctly an oral 
reader's comprehension of what had been read increased as the reading 
levels of thegroups increased, (b) In general, the high group demonstrated 
the greatest within-group consistency in its responses, followed by the low 
and middle groups, respectively. The majority of subjects gave consistent 
responses across the instruments, (c) More low readers had experienced 
anv^ adopted a decoding instructional model of reading; iPiddle readers, a 
decoding and meaning model; and high readers, a com prehension- centered 

model. * u uu 

Two educational implications ofthis study are: (a) Teachers should be 
aware of their own theoretical orientations toward the reading process and 
that of students, (b) Teachers should employ materials and methodologies 
which suess meaning as the primary goal of reading. Direct teaching about 
the nature of the reading process may also be warranted. 
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A STLTDY OF FIRST-GRADERS' READING ACHIEVEMENT AS 
A FLTvCnON OF TE.\ CHER- STUDENT EXPECTANCT 

Order No. 8104070 
FtJNDERBURG, Crajg SiATON, Ph.D. The University of Alabama, 1980. 
140pp. 

The operant narjre of the teach er-stu den i expeoanc)- relationship was 
examined to determine its influence on reading achievement in first- 
gradeis. Based on the relationship between the teacher's and student's 
expectancies for the child's achievement in reeding (the independent 
vaiiable), three ireaiment groups were formed: (a) Experimental Group 1 
(Teacher Discrepant) consisted of subjects whose teacher's expectation for 
the child's achievement in readiiig was above the student's expectation: 
(b) Experimental Group II (Student Discrepant) consisted of subjects 
whose expectatioas for achievement in reading were above their teacher's 
expectations for them: an d (c) the Control Gro up (Teacher and Student 
Consonant) consisted of subjects whose expectations for achievement in 
reading were consistent with their teacher's expectations for them. 
Hypotlieses were formed to determine if the differential treatment 
associated with each level of the independent variable would lead to a 
significant difference in reading achievement and to examine the stabilit)' of 
teacher and srjdent expectancies for the child's reading achievement 

Since intelligence was known to be a concomitant vaiiable affecting 
reading achievement. Analysis of Covariance was used to compare the 
mean rciiding achievement scores from the treatment groups while 
statistically equating for the influence of intelligence, .^fter obtaining a 
significant ratio. Tu key's Honestly Significant Difference Hests were 
applied to the adjusted group means in order to identif}' the differences 
between the groups. 

In order to examine the stability of teacher and student expectancies for 
the child's reading achievement. Partial Correlation Coefficients were 
calculated between the expectancy variables and intelligence. When this 
statistic was calculated, the effea of intelligence was removed and the 
residual relationship between the expectancies determined. Additionally, f 
tests between the Partial Correlation Coefficients uithin each treatment 
group were calculated. 

Results of the r^tistical analyses indicated that: (1) Experimental 
Group II had a significantly lower adjusted mean reading achievement 
score than either Experimental Group I or the Control Group. These 
findings were interpreted as indicating that optimal performance in 
reading, as measured by a standardized reading achievement test, is 
achieved when the teacher-srudent expectancy relationship is one of 
consonance or teacher elevated discrepancy. Less than optimal 
performance in reading occurs, however, when the teacher-student 
expectancy relauonship is one of student elevated discrepanc}*. Viewed 
from the perspective of teacher influence, the operant nature of the teacher- 
student expectancy relationship manifests itself in the direction of the 
teacher's expectancy. (2) Within the Control Group, after formulating an 
expectancy for reac^ng achievement based on a three point rating scale, 
teacher expeciancies are significantiy more stable than student 
expectancies. Within Experimenial Group ! and Experimental Group II. 
however, the stability of teacher and student expectancies was not 
significantly different Furthermore, the loss in correlation betw-een teacher- 
student expectancies assessed at the beginning and end of the school year 
represented the movement of student expectancies aw2> from teacher 
expectancies although the change only reached significance uiihin the 
Control Group. 



THE EFFECTS OF FOCUSING ATTE.NTIO.N TO RELEVANT 
FEATURES OF A READING TASK ON THE ^F.RFOR>U.\CE 
OF SECOND ANT) FOURTH GRADE LOW-ACHIEVCsG 
READERS 

Hansen, Carolyn Charleve, Ed.D. University of Southern California, 
1980. Chairperson: Professor Grayce Ransom 

Problem and Purpose, This investigation was designed to determine 
whether focusing attention of low-achieving readers on the distinctive 
feature of a phonic generaiization could effect change in pupil performance 
of that task. 

Procedure. Eight second grade and eight fourth grade classrooms in a 
suburban school district in Northern California participated in the present 
investigation. There were two phases to the study. The first phase gathered 
data on students and particular reading materials used in the schools. 
Subsequent to this phase of the study, a quasi-experimental. prete«rt, 
WKttesL control group design was used to assess the effecis of attention- 
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focusing strategies on the measured performance of pupils. For this phase 
of the study, the independent variable was procedure (focusing attention to 
the aitical feature). The dassificatory variable was grade livel (second and 
fourth). The dependent variable was achievement as measured by scleacd 

criterion-referenced tests from the Ginn 360 Basal Readers. A series of null 
hypotheses was formulated for the second phase of the study and the .05 
level of confidence was established as the level for acceptance or rejection 
of these hypotheses. 

Selected Findings. (1) Teachers who intentionally focused the attention 
of their low-achieving readers to the relevant features of a phonic 
generaiization, could effect change in pupil performance of that task at the 
second grade level. (2) Likewise, at the founh grade level, teachers who 
inlennonally directed the attention of their low-achieving readers to the 
critjcal feature of a phonic generalization, could effect change in pupil 
performance of that task. (3) The effects of the treatment for both the 
younger and the older students were evidentafter an interval of two 
months had elapsed. Tests of significance exceeded the .05 level of 
confidence. 

Conclusions. (1) The present investigation appears to lend support to 
the theory that the ability to selectively attend to the relevant aspects of the 
stimulus is developmental in nature. (2) Children who have a lag in 
reading ability may be assisted in learning by having their attention 
directed to the relevant aspects of the stimulus. (3) The effect of the 
treatment was evidentiy so powerful that even though the experimental 
groups scored significantiy lower than the comparison groups on the 
pretest, they oulscored the comparison groups on both pottest 1 and pottest 
2. 

Recommendations. (1) Teachers should help students to make difficult 
discriminations by providing them with opportunities to learn to attend to 
the relevant aspects of a stimulum. This is especially true for reading 
disabled students. (2) Teachers who group students for the purposes of 
reading instruction should not employ the same teaching strategies for all 
the groups. (3) Continutu research in selective attention as it relates to 
reading achievement is needed. (4) Publishers of basal readers should place 
attention-directing strategic^; in the teacher's manuals for teachers to use 
with specific populations of students. (5) Additional studies should be 
attempted using different socioeconomic status students, different aged 
students, additional reading materials, a larger student population, and zn 
extended time period for the classroom phase of the study. 



PIAGETIAN CO.NSERVATIO.N TASKS AS PREDICTORS OF 
FIRST GRADE ACHIEVEMENT IN READING AND 
MATHENUTICS Order No. 8101792 

Helm, Estelle Baii-EY, Ed.D. Memphis State University, 1980. 80pp. 
Major Professor: Arthur E Gamer 

Purpose. The purpose of this study is to determine whether individually 
administered conservation tasks based on the work of Jean Piaget will be 
satisfactory predictors of first grade reading and mathematics achievement 
The design selected for use in the study measured the ability of children's 
scores on a test composed of Piagetian conservation tasks to predict first 
grade children's scores on reading and mathematics tests. 

Procedures. Students in the two first grade classrooms in West Jackson 
School were chosen for die study. The Concept Assessment Kit: 
Conservation, consisting of eleven unscored and twelve scored Piagetian 
tasks, was adniinistered to die students. Students were also given die oral 
reading subtest of die Gates-McKillop Diagnostic Test, and die reading and 
mathematics subtests of the Stanford Achievement Test 

Statistical techniques used to analyze die data were Pearson product- 
moment correlation coefficients, t-iests, and analysis of variance. For die 
hypodiesis testing, a minimum significance level of .05 was referenced The 
hypodieses of die study investigated die correlation between scores on die 
Piagetian conservation tasks and reading and mathematics scores, the 
statistical differences between the means of scores of students in low. 
medium, and high conserver groups, and die ability of die Piagetian tasks to 
predict reading and rjithmetic performance widiout regard to gender or 
race. 

Findings (1) The:^ was a positive correlation, significant at die .002 
level, between scores on die Piagetian tasks and scores on an oral reading 
test (2) There was a positive correlation, significant at the .001 level, 
between scores on the Piagetian tasks and scores on ilic reading and 
madiematics subtests of a first grade achievement test (3) After students 
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were diKded into low, medium, and high conserver groups on the basis of 
scores on the Piagetian tasks, there was found to be a statistically significant 
difference between scores of the high and the low conserver group. There 
was not a statistically significant difference between scores of the medium 
conserver group aiid either of the other two groups. (4) There was no 
statistically significant difference between the scores of boys and girls on the 
Piagetian tasks, 'ilie Piagetian tasks, however, were not as good predictors of 
reading and mathematics scores on the first grade achievement test for non- 
white children as for white children. 

Conclusions. The correlation between scores on the Piagetian tasks and 
achievement test scores indicates that the tasks will serve as satisfactory 
prediaors of first grade . uding and mathematics achievement as measured 
by scores on an achievement test The statistically significant difference 
between scores of the low conserver group and the high conserver group 
indicates that these scores may be used for the initial fonnation of reading 
and mathematics groups by first grade teacherr. 

According to the data of the study, Piagetian tasks are equally good 
prediaors of scores on achievement tests for boys and for girls. They are not 
as good prediaors of achievement test scores for non-white students as for 
white students. Their usefulness is thus impaired. 

Recommendation'^ It is recommended that research involving the effects 
of race and of socio-economic level on performance on Piagetian tasks be 
carried out It is also recommended that the Piagetian tasks include tests for 
cognitive strucnjres. other than conservatiou, which are associated '^nth the 
concrete- operations period as described by PiageL Scores on criterion tests 
based on classroom instructional material might be compared with scores on 
Piagetian tasks. T)ie usefulness of Piagetian tasks for early ideniificanon of 
bright children and of retarded children might be investigated. 



'A COMPARATrVTE STUDY BETWEEN THE READING 
ACHIEVENTENT LEVELS OF STUDENTS IN A 
COMBINATION/UNGRADED CUSS ANT) STUDENTS IN A 
GRADED CLASS O^^er No. 8105442 

HiGGlNS. JtJDiTO James. Ed.D. George Peahody College for Teachers of 
Vanderhilt University, 1980. 122pp. Major Professor: R. Wilbum House 

The purpose of this siiidy is to compare reading achievement in the 
traditional graded class with reading achievement in the 
combination/ungraded class. 

The population used in this study included 253 elementary public 
chool students in the East Baton Rouge Parish School System. This 
number represented the total number of third, fourth, ^d fifth grade 
students at Buchanan. Polk, and Zion City Elementary Schools. Of the 253 
students consenting to being included in this study, 241 had both pretest 
and posuest scores on all test items, representing 95 percent of the 
responses usable for the purposes of this study. 

This study specifically investigates the differences in reading 
achievement between children in ungraded elementary classes and children 
in uaditional graded classes. In addition, this study re\iews much of the 
background literature on the development and instructional organizauon ol 
elementary schools. More specifically, it discusses the idea 'Oiat many 
attempts have been made to modify the existing convennonal graded 
school organization due to the wide range of student diversity. 

Form F of the Metropolitan Reading Test was administered to measure 
the reading achievement of the students. 

Results The results of this study showed the main effects to be in 
agreement v^ith the stated h>'pothesis. There were no significant differences 
between the scores made on the standardized reading test by stuaents 
taught reading in a nongraded class and those taught reading in a graded 
class 

a)mparing the means between the ungraded and graded classes on the 
Meuopolitan Reading Test revealed that the means in stanmes from pre to 
posttests were slightly higher for the ungraded classes than, the ^aded 
classes It was also indicated that the ungraded classes had a higher 
percentage of students performing on or above the average stanine than did 
the students in the graded classes. 31 percent as compared to 15 percent. 

The means in Percentile Ranks on the Meuopolitan Reading Test 
revealed that the ungraded classes scored significantly higher than the 
eraded classes Based on frequency and percentage distributions, the 
general conclusion drawn from the results is that the nongraded classes nad 
a hi^er percentage of students performing on or above the average 
percentile rank than the graded classes. 19 percent and 9 percent 
respectively. 



Conclusions. In terms of the hypotheses set forth at the beginning of the 
study, the e\idei-:ce revealed by the investigauon I'-d to the following 
conclusions: (a) the average gains in Raw Scores and Stanines for the 
Total Test and the four sv btests. Word Knowledge. Word Analysis. 
Reading and Spelling foi the graded and nongraded classes was not 
significant: and (b) a significant diff^^rcnce was shown in the average gain 
in PercenUle Rjmks for the Total Test for the nongraded clas^^s. The 
nongraded average percentile was higher than the graded average 
percentile. 



K CO.MP.UL\TIVE STLDY OF THE EFFECHVEN-ESS OF FOUR 
READING PROGR.\MS AS THEY RELATE TO THE RRKDLNG 
ACHIEVE.MEST OF SELECTED MIDDLE SCHOOL STUDENTS 
HUDDLESTON. Ervin Lekoy, Ed.D. Tcxos Tech University, 1980. 
Chairman: Dr. John Rogers 

The study was designed to compare the effectiveness of Science 
Research Associates' Reading Lab Ilia, Educational Developmental 
Laboratories' Controlled Reading Materials, FoUett Publishing Company': 
Venture I Reading Incentive Program, and Houghton Mifflin Company's 
Serendipity is they relate to the reading achievement of selected middle 
school students. 

Three hundred and twenty seventh and eighth graders were selected at 
random ft-om the student body at Andrews Middle School, Andrews. Texas. 
They were then assigned to one of four instructional groups. Each group 
used one of the four reading programs for a period of six weeks. 

The basis of comparison was the Nelson Reading Skills Test, Form 4. 
Each of the following nuU hypotheses was tested in the areas of word 
meaiiing, reading comprehension, and reading rate: (1) There will be no 
significant differences in measured reading ability among the four groups 
which can be related to the use of the selected reading materials. (2) The 
intelligence of the students will not influence the effectiveness of Lhf 
selected reading materials as they relate to reading achievement at the 
middle school level. (3) The students* prior achievement in reading will not 
influence the eff'ectiveness of the seleaed reading materials as they relate to 
reading achievement at the middle school level (4) The sex of the students 
wUl not influence the eff'ectiveness of the seleaed reading materials as they 
relate to reading achievement at the middle school level. (5) There will be 
no significant interrelauonships among intelligence, prior achievement in 
reading, and sex of the students which influence the effectiveness of the 
seleaed reading materials as they relate to reading achievement at the 
niiddle school level. 

Statistical treatment included the use of the t-test of difference between 
two independent means, single classification analysis of variance, the 
Scheffe procedure for internal comparison of means, and multiple 
classification analysis of variance. The .05 level of confidence was used 

throughout the study. 

Theresultsofthestudy warrant the following conclusions: (1) None of 

the seleaed materials is most effective for all students. (2) Student 
intelligence is direoly related to the effectiveness of reading materials in the 
areas of word meaning and reading comprehension. The same is not 
necessarily so with regard to student intelligence and reading rate. 
(3) Controlled Reading Materials tend to be more effective than the other 
materials for higher ability students. Serendipity tends to be more effective 
for lower ability students. (4) Sex of the students is not related to the 
effectiveness of the selected reading materials. (5) The students' prior level 
of success in reading is direoly related to the effectiveness of reading 
materials in the areas of word meaning, reading comprehension, and 
reading rate. 
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CHILDRE.VS ASSOCIATION WITH AN OLDER AFFILIATED 
FAMILY READING ACHIEVEMENT, AND AmTUDES TOWARD 
THE ELDERLY Order No. 8102770 

James. Jean Rcpeji, Ph.D. University of South Carolina, 1980. 122pp. 

This study examined the relationship between second grade children's 
association with an older affiliated family, reading achievement, and 
iititudcs toward the elderly. . 

Scvcnty-S'-ven second grade chUdren from five elementary schools m a 
small urban community in South Carolina composed the sample for the 
study An Affiliated FamUy Questionnaire was completed by parents to 
determine whether or not their children were associated with persons sixty 
yean of age or older, either related or non-related, and either residing in the 
home or living close enough to the family to maintain a ^PPorp^e 
relationship with the chUd one or more times per weet Forty fhjldren were 
found to have sudi an association and were placed in a group labeled UA^- 
Thirty-seven children lacked such an association and were placed in a group 
bbelcdWOAF. . , ^ , , 

Reading achievement was measured by children s grade level scores on 
the Word Reading and Reading Comprehension Subtests of the Stanford 
Achievement Test, Primary Level II. Complete Basic ^th edinon. 

Children s knowledge of and feelings and behaviors toward the elderb^ere 
measured by The Children's Attitudes Toward the Elderly interview (The 
CATE) an individually administered instrument , . 

Three hypotheses were tested: (Hi) There will be a posinve relanonship 
between the reading achievement of second grade children and their 
association with an older affiliated family. (H2) There will be a differential 
relationship between reading achievement and presence of an older 
affiliated family for boys and for girls. (H3) There will be a posiuve 
relationship between attitudes of second grade children toward the elderly 
and their association with an older affiliated family. 

The fim hypothesis and portions of the third hypothesis were tested 
using t-iesis. The second hypothesis was tested using a two-way (.amily 
affiliation'sex) analysis of variance. The majority of data with respect to the 
third hypothesis was analyzed using the chi-square technique. 

The first hypothesis was supported by the data. Children with older 
affiliated families scored higher in word reading than did children without 
older affiliated families (p < .05). The difference between the two groups of_ 
children on reading comprehension bordered on siansucal significance (p - 
057). In combination, however, the results with rwpect to readmg 
achievement were supportive of the first hypothesis. _ , . ^ . • 
The second hypothesis was not supported by the dar The relauonship 
between association with an older affiliated family anr fading achievement 
was quite similar for boys and girls. •n...^n/« 
•nie third hypothesis was only parually supported by the data. There was 
a statistically significant relationship between associanon with an older 
affiliated family and children's atutudes toward the elderly m these areas: 
(1- A greater number of children m\h older affiliated famihes had affecnve 
kn'owledge uf the elderly. (2) Children with older affiliated families 
described the elderly less often in physici ; terms and were less negriUve 
when they did so (3) There was a posinve relationship between associaoon 
with an older affiliated family and children's abilit>' to order a senes of 
pictures of adiili males into appropriate age sequences, from youngest to 
oldest- 



A COMPARISO.N OF S^'NTACTIC \VTUTING NUTURITY WITH 
READING .ACHIEVEMENT Order No. 8107675 

.lOHNSON. NoR.MA RbTH. Ed.D. East Texas State University, 1980. 118pp. 
Adviser: Bill Bryant 

Purpose of the Study. The purpose of this study was to investigate the 
relationship between s>'ntactic uTiting maturity and reading achievement 

Procedure. The subjects for this study consisted of a stratified random 
sample chosen from 2^3 students in the third, fourth, fifth, and sixth grades 
at Travis Elementary School in Greennlle, Texas. At each grade level two 
black females, ten whites females, two black males, and ten white males 
were selected for a total population of ninety-six. 

As a mea.su re of reading achievement, the SRA Achievement Series, 
1978 edition, was given to the selectc^ v pulation. Because three different 
forms of the test were given, the stan^^ i score called growth scale value 
was used to make the compari.sons with the writing scores. 



In order to measure syntactic writing maturity, a free writing sample of 
at least one hundred words was obtained from each student Each ample 
was then individually analyzed to determine the number of words/T-umt, 
the number of words/clause, and the number of clauses/T-unit 

Findings Based on a statistical analysis of the data, the findings of this 
study were: (1) For the total group statistically significant conelations 
were found for the three syntactic writing measures. The syntactic measure 
that was significant vath each of the three reading scores was words/T-umt 
Words/clause correlated significantly with reading vocabulary and with 
total reading Clauses/T-unit correlated significantly with reading 
comprehension. (2) For grade three statistically significant correlations 
were found for two syntactic writing measures: words/T-unit and clauseH^- 
unit Words/r-unit correlated significantly N^ith reading vocabulary and 
with total reading. Clauses/T-unit correlated significantly with reading 
comprehension. (3) For grade four no statistically significant correlauons 
were found. Six of the nine correlations at this level were negauve. (4) For 
grade five statistically significant correlations were found for one syntactic 
writing measure: wt ds/clause. Words/clause conelatedsigmficantly with 
reading vocabulary and with total reading. (5) For grade su no staosucally 
sigi-lScant correlations were found. (6) For the total males statistically 
significant correlations were found for two syntactic writing measures: 
words/r-unitand clauses/T-unit These two syntactic measures correlated 
significantly with all three reading measures. (7) For the total feinales oaly 
one statistically significant correlation was found: between words/clause 
and vocabulary. (8) Words/clause increased significantly between grade 
three and grade six. There were no other significant inaeases between 
grades for the three writing measures. . r 

Conclusions. The results of this study appear to warrant the follovring 
conclusions: (1) All three syntactic writing measures correlated 
significantly with one or more of the reading measures although more non- 
significant correlations than significant ones were found. (2) More 
statistically significant correlations were found between the wnting 
measures and vocabulary* than between the writing measures and 
comprehensions. (3) Because they increase by grade level, the most useful 
syntactic writing measures at this level appear to be words/T-unit and 
words/clause. (4) No statistically significant correlations were found lor 
grades four and six. Six out of nine correlations obtained for grade fou: 
were negative although these correlations were not statisucally significant 
(5) Significant correlations were found for six out of the nine correlations 
for the males while only one correlation was statistically significant for the 
females. 
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AS ETHNOGRAPHIC INVESTIGATION OF THE INFLUENCE OF 
THE HOME ENVIRONMENT ON THE DEVELOPING READING 
SIOLLS OF FIRST GRADE CHILDREN Order No, 8100076 

KiNCWRE, Bertha Wilhelm. Ph.D. North Texas State University, 1980. 
242pp. 

This study described (a) the factors and activities in the home 
environment which appear to affect children's reading competence and 
affective dimensions of reading, (b) the parents' language style when 
interacting vnth their children, (c) the rate of reading acquisition for 
children from differing home environments, and (d) observable behaviors 
as children leani to read. 

The subjects of this study were three boys and three girls at different 
levels of reading readiness. In order to conu-ol the teacher variable, the 
subjects were randomly selected from a single first-grade classroom. 

The majority of the data from this study was collected through 
systematic and ongoing observations in the home environment of each 
subjea However, one important strategy of the data collection was to 
corroborate the propositions formed in the home environment with 
observations of the subjects' patterns of behavior in their school classroom 
and in their school library. Other relevant kinds of data included subjea 
interviews, parent interviews, a teacher interview, lest results and 
educational records. Data were gathered and analyzed for eight months and 
involved over 6.600 minutes of obser\'ation. 

The conclusions of this study are based on data from six subjects and 
their families. Within the limitations of this study, the following conclusions 
have been formulated, (l)''l'he home environment is a definite and ongoing 
influence on a child's development of reading skills. (2) A child's intrinsic 
interest in learning to read may be encouraged by the human interactions 



witfi print in the child's environmenL (3) In these homes of upper-middle 
socioeconomic status, an abundance of print and manipulative materials 
may be necessary but not sufficient factors in the development of reading 
competency by beginning readers. (4) Children's reading competency and 
affective dimensions of reading are both positively influenced by being read 
to frequently. (5) Children, regardless of their level of readiness or 
subsequent degree of reading competency, unanimously demonstrate 
positive responses toward someone reading to them. (6) Opportunities to 
observe and model family members engaged in reading activities may be 
related to children's intrinsic motivation to learn to read and their reading 
competency. (7) Parents* perception of reading is important inasmuch as it 
ultimately influences the quantity and quality of the reading activities in the 
home. (8) Regardless of whether parents themselves are active readers, they 
uniforaily endorse the importance of their child learning to read well. 



The high correlation found in this study between home literary 
environment and reading achievement in first grade suggests that home 
living habits are strongly related to children's reading achievement These 
results are encouraging, as a child's home literary environment has the 
potential to be altered (socioeconomic status and intelligence are less easily 
altered) to improve success in l eading achievement 

Whether this high correlation between home literary environment and 
reading achievement is maintained in older children remains to be seen. 
Further investigation into tliis aspect of home literary environment is 
needed. 



RELATIONSHIPS AMONG HOME LITERARY EWIRON-MENT 
PARENTAL EDUCATIONAL LEVEL, INSTRUCTIONAL 
METHOD, INTELLIGENCE, ETRMQTY, ^NT) READING 
ACH1EVE.MENT AT THE END OF HRST GRADE 

Order No. 8103113 

KocHEN. CiNDA Lou, PH.D. University of Colorado at Boulder, 1980. 
161pp. Direaor: Professor Donald E Carline 

There is evidence which suggests that differences in school achievement 
to a great extent are correlated with diR*erent sets of features found in 
students' home environments. The intent of this study was to determine the 
relationship of children's home literary environments to their first grade 
reading achievement The ultimate goal was to derive the relative 
imponance of this environment in predicting achievement, as compared to 
the covariates of socioeconomic status, ethnicity, intelligence, sex of the 
child, and instructinal method used to teach first grade reading. In this 
study, home literary environment was limited to twenty-two features within 
the child's home that were concerned with reading and reading materials 
and were measured by the home environment questionnaire used in the 
study. 

The study involved 325 first grade students from five different schools m 
a Colorado school district, described as having rural, suburban, and small 
dly characteristics. Data were gathered on students' reading achievement as 
measured by both their performance on the Standard Reading 
Achievement Test and by their teachers' ratings of their reading 
achievement Students' intelligence was measured by their performance on 
the Ammon's Quick Test .^dditionally, the quality of their literary 
environment as indicated by both their own and their parents' responses to 
a questionnaire developed by the researcher, (241 parents responded) was 

measured. ^ ^.^ . . . 

Parental educational level, ethnicity, sex of the child, mielligence, and 
home literary environment were all found to be correlated with reading 
achievement Moreover, in an analysis of covariance, where the effects of 
parental educational level, ethnicity, sex of the child, and intelligence were 
subtracted out, a significant main effect for home literary environment was 
still found. In a stepwise multiple regression analysis, where each variable is 
allowed to enter on the basis of which predicts the most variance, home 
lilerajy en\ironment was shown to surpass all other variables in predicting 
first grade reading achievement Even in a hierarchial multiple regression 
analysis, where the effects of home literary environment were minimized by 
forcing it to enter last, home literary environment still predicted the most 
variance. 

After home literary en\ironment the second best predictor of reading 
achievement was sex of the child, followed by parental educational level, 
ethnicit}-, and intelligence. The role of intelligence was much lower than 
expeciedl perhaps because of questionable validity of the Ammon's Quick 
Test Insmictional. method was not found to be correlated with reading 
achievement j. r 

Number of books in the home often has been used as a predictor ol 
reading achievement In this study, not only has number of books been 
included as a predictor; twenty- one other aspects of home literary 
environment also were used. Moreover, by using parental educational level, 
ethnidt)-. sex of the child, and intelligence in a multiple regression 
equation, the explanation that number of books in the home is merely a 
reflection of the parents' socioeconomic status or the child's intelligence 
was found to be unsatisfactory. 



DIFFERENTUL EFFECTS OF HIGH AND LOW ACHIEVEMENT 
ON ORAL CLASSROOM READING Order Na 8104668 

Mitchell, Carolyn ANN, Ed.D. Ball State University.im. 47pp. 
Chairman: Dr. Kenneth L Joy 

The purpose of this study was to examine the effects of the presence of 
peers upon the oral reading performance of high achieving and low 
achieving students in a regular classroom setting. 

Related literature and research in the area of social facilitation has 
indicated that the presence of an audience serves to increase drive level 
The interaction of drive level and habit suer.gth results in the emission of 
dominant responses. During early stages of learning, mcorrect respor^es arc 
dominant since a response hierarchy has not been established As learning ^ 
occurs and mastery level is approached, correct responses become 

dominant ^ • . , , t.- 

In order to relate these research findings to the classroom, subjects 
whose reading skills v^ere below grade level were selected to repr^cnt those 
in the learning stage. Stu dents whose reading skills placed them above 
grade level were selected to represent those in tlie mastery stage. 

The research h>potheses were as foUows: (1) The presence of peers 
will adversely affect a students performance on an oral reading task v/h«i 
the instructional reading level of that student is below grade level (2) The 
presence of peers will enhance a student's performance on an oral reading 
task when the instructional reading level of that student is above grade 

S'ubiects were drawn from five fourth grade classes in two elementaiy 
schools in east central Indiana. A total of 76 subjects (34 low achievers and 
42 high achievers) participated in the study. Partiapation in the study 
required that each student read orally at his instructional level a one 
hundred word passage in the presence of peers and again in isolation. 
Instructional levels were determined for each student through tnc 
administration of an initial placement test This is a group test which is 
provided for each reading level to ensure that the student ^ placed af. 
his/her instructional level. The passages read were drawn from 
supplementary materials provided with the basal reading senes and 
designed for use at appropriate instructional levels. The passages were 
unfamiliar to the subjects. Data were collected in the classroom dunng the 
regularly scheduled reading period in an effort to maintain normal 
classroom aunosphere. The subject's performance was tape recorded under 
each treaunent condition. These tape recordings were later scored by a 
panel of judges Responses which were scored as errors were miscues, 
repetitions insertions, and omissions. The dependent variable was the 
subject's oral reading' performance under each of the two treaunent 
conditions. Oral reading performance was selected as the dependent 
variable because it represents not only an observable, measureable variable, 
but also an established classroom activity. 

A repeated measures design was utilized to invesugate differences in 
performance of high achievers and of low achievers under audience present 
and audience absent conditions. Since the research hypotheses were 
directional in nature, a one tailed t test for correlated groups was selected to 
determine the statistical significance of the differences between means using 
the .05 level of confidence. . 

Results of statistical analysis revealed that there was no significant 
difference between the oral reading performance of either the low 
achieving or high achieving groups under audience present and audience 
absent conditions. Thus support was not found for the research hypotheses 
that the presence of an audience would adversely affea the oral reading 
performance of low achieving subjects and enhance the performance of 
high achieving subjects. 
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THE RELATIONSHIP OF BIORHYTHMS TO ACADEMIC 
PERFORMANCE IN READING Orde; No. 8110431 

Peveto, Natalia L\Von'Ne Brackin, Ed.D. The Louisiana State 
University and Agricultural and Mec'^anicalCoL, 19^0. 228pp. Supervisor: 
Associate Professor E Jean Andrews 

This study was an investigation to determine if a relationship existed 
between the twenty-three day physical, twenty-eight day emotional and the 
thirty-three day intellectual biorhythm cycles and academic achievement in 
reading. If a relationship existed between the learning potential of a student 
and the low, critical and high levels of the biorhythm cycles, instructional 
techniques could be designed to capitalize on the internal fluctuations of 
each learner. It was hypothesized that there would be a significant 
relationship between the academic performance of a student in reading and 
the high, low and critical positions of the twenr>"three day physical, t\^'ent>'- 
dght day emotional and the thin>'-three day intellectual biorhythm cycles 
at the .05 level of confidence. 

The academic performance of fifty Title I remedial reading students was 
recorded daily for sixty-six consecutive days, excluding weekends, during a 
period beginning January 22, 1980, and ending March 28, 1980. A 2 x 3 
group chi square factoral design was used to test the relationship of the 
biorhythm cycle position and academic performance in reading. Scores 
which fell above or below the individual mean of each student were 
grouped according to each biorhythm cycle: twent)*- three day physical, 
twenty-eight day emotional and the thirty-three day intellectual Each cycle 
was analyzed separately in order to identify the possible effect that high, 
low or critical positions might have on academic performance in reading. 

Based upon analysis of the statistical data, the follovdng findings were 
reported: (1) There was no significant difference in the academic 
pcrfonnance of a student in reading and the high, low or critical position of 
the physical biorh>ihm cycle, (2) There was no significant difference in the 
academic performance of a student in reading and the high, low or critical 
position of the emotional biorh>lhm cycle. (3) There was no significant 
difference in the academic performance of a student in reading and the 
high, low or critical position of the intellectual biorhythm cycle. 

H>-potheses one. two and three were rejected at the .05 level of 
confidence. U was concluded thai the high, low and critical positions of the 
twent}-three day physical, the twenty-eight day emotional and the thirty- 
three day intellectuai biorhythm Qcles did not affea academic reading 
perfomiance in Title I remedial reading st. dents. 



THE RELATIONSHIP OF METALIN-GLTSTIC AWARENESS TO 
READING .ACHIEVEMENT Order No. 80297 W 

Pfrjmmer. Mary Ellek, Ph.D. University of Washington. 1980. 216pp. 
Chairperson: Professor Dianne Monson 

The purpose of this studv was to in/estigate the degree and nature of the 
relationship between meLalineuisnc awk^eness and reading achievement. 
The prognostic power of early metalinguistic awareness in predicting later 
reading achievement was also tletermined. InStrymms for measunng 
several metalinguistic awareness variables were developed. 

A pilot studv invol%ing 26 first and second graders was conducted in 
order to develop the Metalinguistic Awareness Instrumcr.t (MAI). A field 
study invohing 29 first graders and 20 second graders was then conducted 
in order to assess the relationship of metalinguistic awareness to reading 
achievement and to determine the power of early metalinguistic awareness 
in predicting later reading achievement. First graders were administered the 
MAI and one reading subtest in the fall; these subjects were retested on the 
MAI in the spnng and were also administered five reading subtests^ becond 
graders were administered the same tests as those admimstered to first 
graders in the spring. , ^ ^ j c u 

ReiiabUity and descriptive statistics were gathered for the pilot and field 
study versions of the MAI. Intercorrelations of the MAI subtests and age 
were also calculated. Partial correlational analyses controlling for age were 
conducted in order to determine the relationship between metalinguistic 
awareness and reading achievement The relationship of early metalinguistic 
awareness to later reading achievement was also assessed by partial 
correlational analysis, controlling for age. Multiple regression analysis was 
performed in order to determine what combination of metalmguisnc 
awareness variables was most predictive of later reading achievement 
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Fmding= revealed that the MAI was quite reliable and that the MAI 
subtests intero-rrelated quite highly. A strong positive relauonship was 
found between metalinguistic awareness and reading achievement. For tirst 
and second graders, 67% of the variance in reading achievement was 
accounted for by metalinguistic awareness. Early total metalinguisuc 
awareness was found to be highly predictive of later total reading 
achievement (.86). Multiple regression analysis revealed that phonenruc ^ 
segmentation was generally Uie best predictor of reading achievement in 
combination with other variables. However, syntactic acceptability was the 
best predictor of oral reading. Significant differences were not found in the 
strength of the correlanons when first and second giaders_paraal correlauon 
coefficients were testea for significance ofthe difference. Early 
metalinguistic awareness was found to be as strong a predictor of later 
reading achievement as concurrent measures of metalinguistic awareness 
and reading achievement. Age was not found to correlate significantly with 
metalinguistic awareness. 

It was concluded that the MAUs a sausfactory measure, although the 
acceptability subtests might weU be revised in order to raise the difficulty 
and variability levels. The theory that metalinguistic awareness is a 
prerequisite to reading achievement was upheld since the data conformed to 
predicted positive correlations; however, a causal interpretation require 
experimental research. Phonemic segmentation and syntacnc acceptability 
were the metalinguistic awareness variables most highly and consistently 
related to reading achievement The combination of variables most 
predictive of reading achievement varied, however, with the readmg skill 

being tested. , ^- a 

The implications of this study point to possible prognosuc and 
diagnostic values of the MAI. Further experimental research needs to be 
conducted to determine causality. Phonemic segmentation and syntacnc 
acceptability might be especially practical varir'Mes to manipulate m 
experimental research. Teachers in the classrooms might well conduct quasi- 
experimental research to determine if training in metalinguistic awareness 
improves reading skills, especially in the beginning stages. Tasks simior to 
those on the MAI nught be used in the classroom along with other word 
play activities that appear feasible for increasing metalinguistic awareness. 



THE EFFECT OF VERBAL ANALOGY INSTRUCTION ON THE 
READING ACHIEVEMENT OF SELECTED HIGH SCHOOL 
STUDENTS Order No. 8028231 

Rider", Wakda Lee Allen-der, Ph.D. The University of Mississippi. 1980. 
146pp' Director: Associate Professor Charles Sherwood 

'The Problem The purpose ofthe study was to determine if secondary 
students would increase significantly in reading achievement with verbal 
analogy inrtruction. Other questions were to determine the effea of 
experimental u-eaunent on subjects by race and sex. „. ^ c u t 

Procedures. The study was conducted at Raleigh Egypt High bchool, 
Memphis, Teniicssce during the school term 1978-79. A pretest- posttcst ^ 
conu-ol group design was used . u u au^ 

The population consisted of 96 subjects in the ninth graoe who had been 
identifiedas deficient readers. To each of four classes, 16 subjects were 
randomly assigned First and fourth period classes were selected at landom 
for experimental treaimen^ and second and fifth penod classes became the 
conu-ol group. 

For the first 40 minutes of each period, students m each class were 
involved in activities of an intensive reading program. Dunng the final 1!) 
minutes the e.xperimental subjects received verbal analog)' instrucnon. In 
conu-ol clp^ses. activities used during first 40 minutes were extended 
through the final 15 minutes of period . t . r 

The Nelson Reading Skills Test was used to measure reading leve.<^ of 
students. This instrument provided a Total Reading score (TR) as a 
composite of two subtests. Word Meaning (WM) and Readmg 
Comprehension (RQ. Level C, Fonn 3 was administered as the prc^tto 
both groups, and Level C, Form 4 was administered as the posttesL Since 
iaw scores on the two forms were not equivalent, scores on each variable 
were converted to grade equivalent scores. The grade equivalent change 
ft-om pretest to posttest (grade equivalent gain score) was the cntenon 
variable used in study. 

Findings The data were analyzed with the .-test to determine whether 
there were significant differences between the expeninental (verbal analogy) 
groups and the. control groups in Total Reading. Word Meaning and 
Reading Comprehension. The findings were as follows: (1) There -was a 
statistically significant difference at the .05 level between the increase in the 
Total Reading score of students in the expermiental group (189 years mean 
eain) and students in the control group (2.01 years mean gain). (2) There 
was a statistically significant difference at the .05 level between the increase ■ 
in the Word Meaning score of students in the experimental group (2.56 
years mean gain) and students in the control group (L8 years mean gam). 



(3) There was a sialisiicall> significant difference ai the .05 level between 
the inCTcase in the Reading Comprehension score of students in the 
experimental group (2.99 y^>ars mean gain) and the control group (12 years 
mean gain). (4) There was no significant difference between white and 
black students or between males and females in experimental group on any 
of the variables. 

Conclusions. Significant gains made by experimental group and control 
group could be attributed to the involvement of both groups in an intensive 
reading program, suggesting that there is value in an intensive reading 
program at the high school level. 

The significant gains made by experimental group over control group 
could be attributed to verbal analogy instruction, and teachers using this 
approach can reasonably expea effecnveness for male and female as well as 
for white and black students. 



RELATIONSHIP OF READING SUPERVISION ANT) 
CHILDREVS READING ACHIEVEMENT Order No. 8104498 

RossER, JOAS Douglas, Ed.D. Mississippi State University, 19%0. 54pp. 
EHreaor: Dr. John P. Wollenberg 

The research problem was to determine if there were significant 
differences in total reading achievement in the second, fourth, and sixth 
grades between the six cou nty school systems in Alabama that had reading 
supervisors and six matched count)' school sysiems in the state of Alabama 
that did not have reading supervisors. 

The group which contained counties vdth reading supervisors consisted 
of 51 schools with 7520 students in the second, fourth, and sixth grades. 
The control group (students with no reading supervisors) consisted of 42 
schools with a population of 7S55 students participating in the study. The 
students supervised in reading were matched with the students that were 
not supervised in reading as to socio-economic levels of the cou nties, school 
population, teacher certification, and teachers* years of experience. A 
questionnaire was sent to all county superintendents in Alabama to acquire 
all needed data 

All pardripating students in all schools in all matched cou nues had 
been administered the California Achievement Test, Form C, 1977 Edition. 
The second grades were administered the Level 12 lest, the fourth grades 
were administered the Level 14 test, and the sixth grades were administered 
the Level 16 test All 14,875 participating students were administered the 
tests during April. 1979. 

Three null hypotheses were used in suucturing the study. The null 
hypotheses stated that there would be no significant difference in the 
second, fourth, and sixth grades in total reading achievement between 
counties in Alabama with reading ^pervisors and those counties without 
reading supervisors. 

A one-way analysis of variance model was used to analyze the data. 

The data gathered in this study showed that, at the .05 level of 
significance, there were no differences in total reading achievement in the 
second, fourth, and sixth grades between students in Alabama who had 
reading supervisors and those snjdents who did not have reading 
supervisors. 



A STLDY OF THE RELATIONSHIPS BETWEEN STLDENT 
PERCEPTIONS OF EN'MRON'ME.NTAL ROBUSTNESS AND 
• ME.\SLRES OF STLDENT READING AOTEVEMENT ANT) 
STLDENT SELF CONCEPT Order No. 8106895 

SCHAFFEX, CONSTAS'CE ANN' COMYNS, PH.D. Bowling Green State 
Universiry,mO. 156pp. 

Purpose. The purpose of this study was 'o investigate student 
perceptions of Home and Classroom En\ironmenial Robustness as they 
related to measures of student reading achievement and student self 
concept The degree of relationship between the two robustness measures 
were also investigated. Concomitantly the study was to provide a sound 
basis for funher research to investigate the construa's value for the 
educational process. 

Procedure. The study was conducted using the fourth and fifth grade 
students m ten elementary' schools from a chosen rit>- school system. A touil 
of 685 students comp'eted the instruments during the last week in April, 

ERIC 



The insL-uments used in the study were: (1) Robustness Semantic 
Differential Scale (RSD) developed by Joseph Licata and Donald 
Willower and adapted by Arlene Multhauf for use with fourth, fiflh, and 
sixth grade saidents. The RSD was composed of four bipolar adjectives ^ 
used to discr minate between the concept "dramatic" and "not dranwtic.** 

The concept headings used with the RSD for the study were "My Home 
Isr and *'My Classroom is"; (2) the Self Appraisal Inventory developed by 
the Instructional Objectives Exchange Commission was used to measure 
student self concept The subscales Family, Scholastic and Pecrm the Self 
Appraisal Inventory were also used in the study. . 

Findings, Significant relationships were found between Classroom 
Environmental Robustness, teacher given reading grades, and the 
Califomia Achievement scores in reading. No significant relanonship was 
found between Classroom Environmental Robustness and Reading grade- 
level equivalency as determined by the Ginn Reading Series placement 
tests. Significant relationships were also found between Classroom 
Environmental Robustness and the Self Appraisal Inventory, as weU as the 
subscales Family, Scholastic and Peer. 

Home Environmental Robustness and student achievement scores m 
reading (teacher given reading grades, reading level, and Califomia 
Achievement scores) failed to produce significant relationships. However, 
significant relationships were found between home Environmental 
Robustness and the Self Appraisal Inventory, as well as with the subscales 
Family, Scholastic, and Peer. 

Correlations between the two robustness scales were also significant All 
relationships were determined to be significant at the .05 level of 
confidence. 

Conclusions. Environmental Robustness or Dramanc tension 
producing climates" were positively related with student self concept, and 
in some instances with student achievment Students who felt good about 
themselves, their families, and their schools as indicated by the Self 
Appraisal Inventory, rated both their home environment and their 
classroom environment to be rubust. Students who ".-"^rc perceiving their 
homes to be robust also perceived their classrooms to be robust Girls rated 
the classrooms more highly robust than the boys. A difi"erence in the degree 
of robustness was also found among the ten schools in the study. 



AN* LMTSTIGATION OF THE RELATIONSHIP OF PRESCHOOL 
TR^^DONG TO THE RE.\DL\G ACHIEVENIENT OF THIRD AND 
SDCTH GR.AJ)E STUDENTS Order No. 8102784 

Scorr, ASNE Loi^ise, Ed.D. University of South Carolina, 1980. 98pp. 

Purpose of the Study. The purpose of this study was to determine 
whether four variables had an effect on the reading achievement of third 
and sixth-grade students. The variables were: first, the absence or presence 
of preschool u-aining (five-^ear-old kindergarten); second, the type of 
preschool training (public or private): third, the form of curriculum 
practiced (academic or developmental): and fourth, an interaction between 
two or more of the variables. 

Procedure The 358 subjects were seleaed from four public elemenuuy 
schools and one public middle school in a suburban area of Columbia, 
South Carolina. There were 174 third grade students and 174 sixth grade 
slu dents who participated in the study. 

Third-grade students were administered the Level I, Form S of the 
Comprehensive Tests of Basic Skills sixth-grade students were 
administered the Level II. Form S. from which the Total Reading scores 
were utilized. Parents of the participants designated their socioeconomic 
status by indicating their educational and occupational levels on a 
questionnaire. The kindergarten teachers of the participants were contacted 
and requested to complete a Curriculum Emphasis Scale in order to 
determine the form of curriculum practiced. 

Findings and Conclusions There was evidence to support the faa that 
third-grade students with preschool training scored higher in reading 
achievement than children who did not have such training. There was no 
statistically significant differences in reading achievement between third and 
sixth-grade students who attended pubHc or private schools or whether they 
had been exposed to an academic or developmental form of curriculum. 
This does not imply that there were no differences: it simply means the 
differences were not statistically significant for the variables tested. Third- 
grade students who anended private schools using an academic curriculum 
scored higher than students who attended private schools using a 
developmental curriculum. Third-grade students who attended public 
schools with a developmental curriculum scored higher than students who 
attended private schools with a developmental curriculum. 
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Recommendations. (1) Conduct a longitudinal experiment in South 
Carolina using the Curriculum Emphasis Scale with present kindergarten 
teachers to determine the effects of preschool curriculum practices on 
reading achievement The Cognitive Skills Assessment Baaery could be 
employed as the dependent variable and followed yearly. (2) A replication 
of this study could be made using a larger sample, a more heterogeneous 
population, and designating 0 rather than -8 as the determinate mean of an 
academic or developmental curriculum. (3) Conduct a study using 
Hypotheses Three, Five, and Seven, and include students who are in a Title 
1 reading program. 



'A COMPARATIVE ANALYSIS OF THE RELATIONSHIP 
BETWEEN THE READING ACTUEVEiMENT OF PROSFECTnT 
TEACHERS AND THE READABILITY LEVEL OF 
PROFESSIONAL LITERATURE Order No. 8102785 

Squires. Margaret May, Ph.D. University of South Carolina, 1980. 
145pi. 

This study investigated the relationship between the reading 
achievement of prospective teachers and the readability level of their 
professional literature. The prospective teachers were defined as juniors and 
seniors admitted to the Professional Program in the College of Education at 
the University of South Carolina-Columbia. Three types of education 
majors-early childhood, elementary and secondary-were of concern, so 

stratified random sampling was done. The professional literature was 
defined as training materials and job-related materials. These materials 
consisted of education textbooks, teacher editions and education journals. 

In order to assess the reading ability of the prospective teachers, the 
Nelson-Denny Reading Test, Revised Form A was administered Three cloze 
tests using every fifth word deletion were also administered. The cloze tests 
were based on a passage from an education textbook, a teacher edition and 
an education journal. 

The Dale-Chall Readability Formula was calculated by using the 
Minnesota Interactive Readability Program. Education textbooks, teacher 
editions and education journals for each of the three types of education 
majors were analyzed. 

The results indicated that on the average these prospective teachers 
were occupationally literate. The teacher editions and education textbooks 
were within the independent or instriJCtional reading levels of all three 
groups of prospective teachers. However, the education journals on the 
average were written at the frustrational reading level of all three groups of 
prospective teachers. Perhaps this difficult readability level accounts for the 
low readership of education journals. 



ELEMENTARY SCHOOL STLT)ENTS' SEX-TYPED 
PERCEPTIONS OF READING AND THEIR RELATIONSHIP TO 
READING ACHIEVEMENT Order No. 8102799 

Sthner, Evelyn Elaine, PH.D. The University of Akron, 218pp. 

The purpose of the study was to investigate several aspects related to sex 
differences in reading achievement and sex-typed perceptions of reading. It 
was believed that the study could provide information to assist educators in 
-working v/ith sex differences in reading achievement and students' sex- 
typed perceptions of reading. 

The study investigated the following aspects: (1) The relaoonship 
between sex-typed perceptions of reading and reading achievement 
(2) The relationship between grade level and changes in sex-typed 
perceptions of reading. (3) The ability of independent variables (grade 
level, reading achievement, IQ, age. reading attitude, socio-economic level) 
to discriminate between sex-appropriate and sex-inappropriate perceptions 
of reading. ^ . , . 

An ex post facto design was used to conduct the study which involved 
nonmanipulable variables. Altemaove hypotheses were tested with the 
research hypotheses to increase the internal validity of the study, reduce 
misinterpretation, and allow for greater generalizability of the results. It was 
noted that the design did not permit inference of causation. 



The sample consisted of 161students in g^des one through four ir^^^^ 
r«ro5ii^^ls in the Akron. Ohio area. The schools were selected for 
S^iS^iS^ot^^^ 

Two lest instniments were administered to all of the students 
/aT jDwning Objea-Activity Opinion Survey to measure students sex- 
SleSSnonsof reading. and (b) ^stes Reading AtutudeS^^^^^ 
Sre reading attitude. IQ and reading achievement scores for the 
studentswere obtained from school records. ^ ^ ^ K.^oth^cic 
Ave general hypotheses were stated for the study. T^e f^t hyr^Ui^^ 
corSgthe difference between boys' and girb;' ^^."S f ;ev«ne^^^ 
Sres^d the second hypothesis pertaining to th^ rclauonship between 
^-t^d perceptions of reading and reading achievement were t^d with 
rm,ff linear recession Two chi-square analyses were used to tcs^ the 
S d'hiS S^^^ 

activity Trend analysis was conducted for the fourth hypotheses to 
Sne^ecxiste'nce^ 

levels The fifth hypothesis was tested with discriminant analysis to 
detlnnine which independent variables could disunguish between sex- 
appropriateand sex-inapp'.opriaie perceptions of riding 

The results shc--'^ r.o significant sex differences m reading 
achSei^ent significant relationship (at the .05 alpha level) was found 
SceT'x-typed perceptions of reading and reading achievement with 
Sd^t"' controlling fortheeffectsoftheindependent variables.The 
?Su^ of me diTsqu^^^ revealed that reading was not sex-typed as 

r^fS ne' acti^ty. Instead, reading was perceived as appropnate for 
bothTex^The trend analysi showed no trend in the change of boys and 

S e x a p^o p^^^^^^ 

one^^d four. Reading attitude was found to be a significant 
tocriminator (at the .05 alpha level) ^ex-appropriate and se,^ 
Spropriate perceptions of reading. IQ was the second strongest 
discriminator, but not at the level of significance. .^^ch 

T^c result of the tests were regarded as consisu^nt with P^f J^^^^ 
which showed that where there is no ^ex'typing of riding there |r^^^^^ sex 
Snces in reading achievement It was concluded ^at the 
rn^oht hp inriirative of the recent development of trends in the Uniteu 
SS^r^r^xSrenc.^ 

of readine as a feminine activity. However, it was noted tha the sample 
Si^^m^^^ populanon. ^-ommenjtions^ . 

/p^ renlication of the Study with a larger sample of parochial schools, ana 
S ^SXn^^^^^^ differences in reading achievement and sex-typed 
perceptions of reading with new studies. 



THE EFFECTS OF USING EIGHTH GRADE HIGH ACHIEVERS 
VERSUS EIGHTH GRADE LQW ACHIEVERS AS TUTORS ON 
READING ACHIEVEMErri* AND ATTITUDE OF UHBAN 
FOLkTH GRADE STIDENTS Order No. 8109969 

Stewart.Tho.maS J., Ph.D. Loyola University of Chicago, 198L 134pp. 

Problem. The purpose of this stujy was to deteraiine whecher significant 
differences exist in reading achievement and attitude between fourth grade 
^ students who were tutored by eighth grade high-achievers and those who 
were tutored by eighth grade low-achievers. 

Method There were two levels of experimental treatment: 41 fourth 
grade students were tutored by eighth grade high-achievers, and 41 fourth 
grade students were tutored by eighth grade low-achievers. The control 
group, 71 fourth graders, did not receive any tutoring; however, they 
engaged in free-reading during the tutoring sessions. Pre and post 
standardized, norm-referenced, reading acliievcment tests were 
administered, and a Primary Attitude Scale was administered as a post 
measure to both the experimental and control groups in the three schools. 
A Multivariate Analysis of Covariance and a Multivariate Analysis of 
Variance in a 3 x 3 factorial arrangement, where group and school are 
regarded as the prime effects, were performed. Also, a test of 
significance was performed with the scores arranged in "po-nti^x or 
negative" categories in order to deteraiine the extent of the relationship 
existing between group and student attitude. 
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Results. There was a significant effea (.05 level) of tutoring condition on 
the adjusted word knowledge c.^d reading scores, and a highly significant 
effect (.002 level) of the interaction of tutoring and school, which makes the 
effect equivocal with the difference being located entirely in one school and 
with the control group. The overall effect of school on the adjusted word 
knowledge and reading scores were not significant (.31 level). There were 
no overall effects of tutoring condition (.1285 level) and school (.0782 level) 
on the word knowledge and reading score differences, and the interaction 
effect was evident for word knowledge scores alone. There was a significant 
difference (.001 level) in student attitudes among the three school^* though 
not among the three tutoring types (.37 level). There was no overaJ 
correlation of attitude subscales with reading achievement 

Conclusions. The results highlighted herein showed that there was no 
o\*erall significant difference in reading achievement and attitude'among 
the students who were tutored by high or low achievers or among the 
students who were not tutored at all Therefore, itseems plausible to 
conclude that tutoring programs are not more effective than traditional 
programs. However, the task of identifying a successful and practical 
approach for some of the millions of children who have reading handicaps 
remains a worthy endeavor. 



achievement in fourth grade as indicated by SAT total reading score, 
m An analvsisof the seventy-eight items on iht Structured I ntemew Form 
revealed that four items were classified as very highly discnminaung 
between mothers of high achievers and mothers oHow achievers^U 
■ aDoearedthatagreater pcrcenugeofthe mothers of high achievers 
consciously tried to teach their children to read signs and ^oj"^. 
encoui aged the children to read for themselves, played sound alike or 
rhyming gan^es with the children, and had their children attend pre-school 
or nursery school. Twenty-one items were found to be highly 
discriminating, twenty four were classified as-moderately discnminatuig. 
twenti'-three were described^^ciagiow in discrimination value, and six 
items were classified asWSgnon-discriminating for mothers of high 
achievers. (4) Som^f the findings from an analysis of the demographic 
dau gathered through the interview were: (a) There were a higher ratio of 
boys to girls in the group of low achievers than in the group of high 
achievers, (b) Parents of high achievers had a greater mean educational 
level than did parents of low achievers, (c) A greater percentage of low 
achievers had fathers whose jobs were classified in the areas of unskilled, 
skilled labor, skilled trades, sersia • , and small business owners, while a 
greater percentage of fathers of higii achievers had jobs classified in the ■ 
areas of technicians, supervisors, managers, sales represenlativv»s, and 
professionals. 



THE IN^TSTIGATION OF PARE.NTAL ROLES DURING 
CHILDRLVS PRESCHOOL DEVELOPMENT AM) THEIR 
READING .ACHIEVEMENT LN THE INTERMEDLATE GRADES 

Order .\o. 8108246 
TePoel. Dokna FuiXER, Ed.D. University ofNcnhem Colorado, 1980. 
212pp. ' 

Purpose of the Study. The purpose of this study was to examine the 
significant differences between selected parental roles during children's 
preschool years in light of the later level of reading achievement of their 
children in the fourth grade. 

Procedures. The Stanford Achievement Test (SAT) was administered to 
all fourth grade students in Natrona County School District 1, Casper. 
Wyoming. The reauinfi subtest score was used to for:T. wo groups of 
students. High achievers in reading were identified as those students who 
scored in the 7th. 8lh, or 9th slanine on the SAT total reading score, and 
low achievers were identified as those snjdents who .scored in the l5t, 2ad, 
or 3rd stanine. The firal sample included sixty-seven high achievers and. 
forty-one low achievers. 

The mothers of these 108 students took pan in a telephone interview 
during which they were asked questions from a Structured Interview Form. 
This foim was used to assess the parental roles involved in children's 
preschool development in the areas of language development, social 
development, development of curiosity, and intelleaual gto^^h and 
development, alternatively referred to as inlellecmal development 

The data were analyzed by t tests for independent samples to determine 
if the means obtained from the scores on the Structured Inter\ie^ Form 
were significantly difTerenl at the .05 level of significance between mothers 
of high achievers and mothers of low achievers. The mean standird 
deviation was computed and used as a basi'- for a code for use in 
determining a discrimination value for each of the items on the Structured 
Interview Form. 

Findings. On the basis of the hypothesis developed for the study, the 
following findings were derived (1) A significant difference was found 
between mothers of high achievers and mothers of low achievers on each of 
the four areas of preschool development as measured by \he Structured 
Interview Form and the level of reading achievement in fourth grade as 
indicated by SAT total reading score. (2) A significant difference was found 
between the mean scores of mothers of high achievers and mothers of low 
achievers on mother's roles in preschool development as measured by the 
total score on the Structured Inteniew Form and the level of reading 



THE RELATIO.NSHIP BETWEEN GAINS IN READING LEVEL 
ANT) THE TEACHING OF PHON^ETIC A.\D STRUCTURAL 
ANALYSIS SKILLS AT THE COMMLTMTY COLLEGE LEVEL 

Order No. 8027027 

VERN, Lynda Gayue Horn, Ed.D. University of Houston, 1980. 109pp. 
Chairperson: Dr. Wilson H. Lane 

A review of the literature supported the premise that word recognition 
proficiency was important for good reading comprehension. This study 
investigated which specific word recogniuon skills had the highest 
correlation with reading comprehension and if community college reading 
rudents who were Uu^l specific phonetic and structural analysis skills in 
which they were deficient would make significant gains in reading level as 
compared to those students who had like deficiencies but were not 
specifically Uught those skills. . " 

Community college students in reading classes at three Gulf coast area 
community colleges pardcipaled in the study. The students were pretested 
using the Lane Diagnostic Test of Word Perception Skills ^n(\ the Nelsort^ 
Denny Reading Test, Form D. Students whose scores mdicaled defiaenaes 
in at leiLSl three of the five phonetic and structural analysis skills areas to 
which the study was limited were randomly divided into an expenmtntal 
and a control group at each school. The expe.rimental group completed 15 
modularized lessons covering the phonetic ar.d structural analysis skills in 
which their Lane Diagnostic Test of Word Perception Skillspreiesi scores . 
indicated their greatest deficiencies. Both the experimental group and the 
control group completed a reading course in a su-week summer school 

session. . , , . . 

The experimental and control groups were posttesied with Vr\tLane 
Diagnostic Test of Word Perception Skills ^n(\ the. Nelson- Denny Read mf^ 
Test, Form C. Two hypotheses were tested. 

To test Hypothesis 1 correlations were employed to compare the five 
phonetic and structural analysis skills areas to reading level. A / lest was run 
testing at the .05 significance level to determine which of these phonetic 
and struaural analysis skills showed a significant correlation with reading 
levd. Data generated about each skill were analyzed. 

To test HjTJOthesis 2 the mean positest scores of the experimental group 
arid the control group were compared using a r test 

The statistical analysis rejected null H>'pothesis 1 since a significant 
difference in correlation was found ber.veen the reading level of community 
college reading students and the five areas of phonetic and structural 
analysis skills. . ^ ... 

Null Hypothesis 2 was not rejected. When Hypothesis 2 was tested the 
posttest means of the experimental and control groups showed no 
significant difference although the experimental group obtained a mean 
gain of 2.4854 greater than the control group. 

Based upon the findings of this study, the following conclusions were 
drawn: (1) The teaching of certain phonetic and structural analysis skills at 
the community college level appeared to be more relevant than the 
leaching of others. (2) Including the leaching of phoneuc and structural 
analysis skills as a composite in community college cumcula was not 
beneficial to improving the reading level of community college reading ^ 
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students. However, the leaching of certain phonetic and siruaural analysis 
skills, such as Affixes, thai correlated highly with reading level might assert 
a positive influence on raising community college students* reading levcL 

Based upon the findings and conclusions reported in this study, the 
following recommendations are suggested: (1) Replicate the study during 
a long semester. (2) Replicate the study with each experimental subject 
completing all skills lessons in all deficient areas. (3) Replicate the study 

including reinforcement activities. (4) Replicate the study utilizing a 
reading test that has been normed on an open-door community college 
population. 



AN INVTSTIGATION OF LOCUS OF CO nTROL AN^D REmNG- 
^ACHIEVEMENT LENTLS OF SELECTED COLLEG. 

STUDENTS ic«n T 

WEBSrai,BE.N-ME Marie. Ed.D. East Texas Sm,c University. l%0. 92pp. 

Adviser: J. B. Wilson 

Purpose of the Study. The major purpose of this study wa'. to determine 
wheSere were sig^car>t differences betueen the read-xg- 

landoriily but was taken as in-cLi's groups in order to manage the lest 
^rr'SSion. PertnL^sion was s^rured from ^^^^^l^l^^^^ 
ihe instruments during one ninety-minute class penod. The data were 
subsequenUy analyzed by utilizing the independent ^t£St to deiermme 
significance at the .05 level. 

Findings The following findings were the results of this mvestjganon: 
" (1) There was no significant difference betw-een the male inienials and the 
rnaleexternalsaccording to their reading-achievement levels. (2) There was 
no significant difference between the female internals and the female 
externals according to their reading-achievement levels. (3) There was no 
significant difference between the reading-achievement level of the 
internals who attended a small school and that of the exter^ who 
attended a medium school. (4) -n^ere was no sigmficant difference between 
the reading-achievement level of the internals who attended a small school 
and that of the externals who attended a large school. (5) There was no. 
significant difference between the reading-achievement level of the 
internals who attended a medium school and th;:t of the externals who 
attended a large school. (6) There was no significant difference between the 
reading-achievement level of the internals whose fathers advanced beyond 
a high-school education and that of the externals whose fathers advanced 
beyond a high-school education. (7) There was no significant difference 
betu'een the reading-achievement level of the internals whose fathers 
received a high-school education only and that of the externals whose 
fathers received a high-school education only. (8) T^ere no siginficant 
difference between the reading-a- iiievement level of the internals whose ^ 
fathers received less than a high-school education and that of the externals 
whose fathers received less than a high-school education. 

Conclusions, Based upon the findings of this study, the following 
conclusioriS were reached: (1) T^ere is no sigmficant relationship between 
locus of conuol and reading achievement among n-ialesand fenules. 
(2) Females generally read bcaer than males. (3) Males generally are more 
externally oriented than are females, (4) There is no significant relanonship 
between locus of control and reading achievement for intemalsand ^ 
externals who aaended small, m-dium. and large schools. (5) There is no 
significant r'ilationship between locus of conuol and reading achjevement 
for internals and externals whose fathers advanced beyond a high-school 
education, received a high-school education only, and received less than a 
high-school education. 
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